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JISC CAPITAL PROGRAMME – Institutional innovation projects in lifelong learning and workforce development

	No. 1
	Title : Enhanced learner progression through personalised learning environments


	Institution : The project team is made up of members from the University of Bradford, The University of Leeds School of Medicine, Leeds Metropolitan Faculty of Health.


	Description : ELP 2 is a new JISC funded project which continues the work in ELP and extends it beyond; using a wider range of learners and a wider range of online learning tools which focus on social networking.

ELP2 will investigate and identify solutions to the issues and challenges that arise in providing a personalised learning experience which meets the needs of individual learners in a range of settings in their lifelong learning journey. The project will explore these issues through the implementation of e-Portfolios, web logs (blogs) and other social software to support widening participation and developing skills essential to successful lifelong learning. 

The ELP project explored and evaluated the potential of e-portfolios to support students at key transfer points in their lifelong learning journey. In ELP2 we want to investigate the potential of less formal, personal online support tools where ownership is more likely to be vested in the users (ie learners). Key issues we identified in ELP that we want to investigate in ELP2 include: the nature of ownership, assessing reflective ability and learning, time issues, and feedback. In addition, we wish to establish the combination of tools that most effectively support active learner engagement and the development of skills that are required in the future to enhance local economic development and increase business start up. 




	URLs : http://www.elp.ac.uk/overview.html -summary
http://www.elp.ac.uk/findings.html - findings

http://www.elp.ac.uk/contents.html - case studies


	Any special notes : None


	Outcomes : 6 case studies; 3 re access to HE (from school to HE), 2 re transition from HE to a work based setting, 1 re transition from one HEI to another


	Lessons learned :

Institutional And Tutor Findings

1. E-portfolios are more effective if the activities are designed to take advantage of the additional benefits offered by the online environment. This means that careful consideration needs to be made when converting existing paper-based portfolios to e-portfolios.

2. Local teachers/tutors/supervisors/mentors are in the best position to support their students in engaging with the e-portfolios.

3. Staff using e-portfolios with learners need to be involved at the early stages of any new initiative to get their buy-in.

4. Staff using e-portfolios with learners need to have training and support. This includes the need for preparation time for staff to plan how best to use the new technology most effectively with learners.

Findings related to change

1. With any new e learning technology, it seems preferable to have keen volunteers to try it out first. They are less likely to get frustrated with difficulties as you pilot the use of the technology.

2. Resistance to change is always a barrier particularly where existing practice is successful and no big driver exists to move away from existing practice. The additional benefits of such technology would need to be clearly stated and demonstrated.

3. Try to implement one change at a time. Changing both established practice and introducing new technology at the same time can be problematic.

Findings related to assessment

1. Electronic assessment of portfolios will be new practice for most staff. Some will be very resistant to giving up be able to flick through paper portfolios. However, others will find it easier particularly in terms of being able to mark in multiple locations with the need to carry bulky paper portfolios. It would appear that the reaction of staff to marking online depends very much on personal preferences.

2. It would appear that making the e-portfolio optional, especially as part of assessed courses, will not help take up of new technology. Students are acutely aware of the importance of assessment and do not like to feel that they may be at a perceived disadvantage (real or otherwise) because the way they are preparing their work differs from what other students are doing.

Findings related to the learner

1. The use of technology is not a barrier for learners in using the e-portfolio. Most did not find the e-portfolio difficult to use.

2. It is the content and purpose of the e portfolio that dictates the level of usage not the technology.

3. Learners and staff felt that using an e-portfolio in helping to think about transition to University was useful.

4. Support for the learners e-portfolio activities from tutors / teachers / mentors was an important ingredient in helping learners.




	Date record created : 18.06.09


JISC CAPITAL PROGRAMME – Institutional innovation projects in lifelong learning and workforce development

	No. 2
	Title : e-Portfolio for Lifelong Learning Reference Model Project


	Institution : 

 The lead institution is the University of Nottingham, with partner institutions Nottingham City LEA, UCISA and the Centre for Recording Achievement as convenors of the Portfolio SIG.


	Description : 

The overarching aim of this project was to focus on mapping and specifying services for Transition e-Portfolio, a function uniting learning with administrative processes, in relation to the e-Framework, in order to stimulate and facilitate an implementation of e-Portfolio which would be both incremental and on a large scale. 

The project thus aimed to conceptualise e-Portfolio in terms of the e-Framework; to review the role of standards, seeking a simpler, more pragmatic model of interoperability than that of IMS LIP; to focus on two major learner transitions; and, as part of the learning process, to provide for continuing access to learner-generated data (e.g. the UCAS Personal Statement), alongside administrative records, before, through and after transitions. 




	URLs :  http://www.nottingham.ac.uk/epreferencemodel/keydocuments/ep4llfinalreport1b.pdf 


	Any special notes : None


	Outcomes :

The Evaluator identifies the key achievements of this ‘Reference Model’ project, as: 

· the definition of e-portfolios 

· the building of consensual communities 

· appropriate interoperability Standards developments. 

· contribution to the e-Framework and the pool of related sample technical web service implementations. 

The Evaluator also highlights further key features, including: 

· the credibility gained through the project’s engagement with real-life implementations in Nottinghamshire schools and colleges and in UCAS 

· the links created with key agencies such as Becta and the DfES which led to members of the project team being instrumental in the development of national strategies in this area 

·  the recognition, by DEST, SURF and the EIfEL community, of the project as a major contributor to knowledge in this field 

· the exemplary professional standard of the specifications developed 

· the demonstration of the relevance of the ‘ePortfolio Engine’ and the thin ePortfolio approach. 




	Lessons learned :

The project has engaged external stakeholders responsible for developing national policies for e-Portfolio who have carefully reviewed its strategic implications. Major areas for development identified by the project team include the following: 

1. There is an increasingly strong emphasis on employability and involvement of employers in the curriculum in all education sectors, exemplified in relation to 14-19 by the Specialised Diplomas being developed by the Sector Skills Council, especially eSkills, and for HE by the Secretary of State’s letter to HEFCE of 31 01 06. These initiatives often make use of an assessed ePortfolio focused on professional and personal development. As well as the linear transition of learners from education to employment, there is a significant increase of Lifewide learning in both education and employment environments; ePortfolio will have an important role in relation to regional partnerships and Lifelong Learning Networks to support work-based learners. The Reference Model has scoped this area and could make recommendations on the kind of work JISC might wish to fund projects to undertake. 

2. In order to take Lifewide learning properly into account alongside Lifelong Learning, the services for Integrative Learning need to be developed, to search for relevant evidence, synthesise evidence, and enable a learner to take a strategic view of their achievement across both dimensions. This may connect to planned XCRI work. 

3. eAdministration The flows of services identified by the Reference Model frequently involve both learning and administrative services. The work with UCAS takes JISC into mainstream administrative processes. 


	Date record created : 18.06.09


JISC CAPITAL PROGRAMME – Institutional innovation projects in lifelong learning and workforce development

	No. 3
	Title :  Flourish


	Institution : The project was lead by the Centre for the Development of Learning and Teaching at the newly created University of Cumbria. Project partners were PebbleLearning


	Description :  

Flourish's overall aims were to ease the administrative burden experienced by learning, teaching and research practitioners at the University of Cumbria through the use of a flexible learning system, PebblePad. Flourish encouraged staff to:

· Use the PebblePad personal learning system to aggregate records of learning and achievement into e-portfolios to be used for professional purposes, including professional accreditation and academic qualification; 

· Store and reflect upon evidence of their development.

· As a consequence of the activities involved in meeting these aims, Flourish was able to identify: 

· The challenges that arise when a personal learning system is used for continuing professional development; 

· Successful approaches to introducing a personal learning system for CPD.




	URLs :  http://www.jisc.ac.uk/whatwedo/programmes/usersandinnovation/flourish; https://portfolio.pebblepad.co.uk/cumbria/viewasset.aspx?oid=12116&type=webfolio; 


	Any special notes : None


	Outcomes :

All staff at the University of Cumbria were offered the opportunity to have their own PebblePad account. By the end of Flourish approximately 600 staff out of a possible 1,800 had PebblePad accounts. As a result of Flourish, over 300 student accounts had been created. Specific support was offered by the Flourish Project team for activities such as using a PebblePad account for the annual appraisal, application for the University of Cumbria Teaching Fellowships, submitting assignments for academic qualification and professional accreditation.


	Lessons learned :   (N.B. There is no key finding 9)
1. The introduction of a PLS for staff CPD does encourage academic staff to use an e-portfolio with their students. 
2. Whilst ostensibly the e-portfolio is a personal learning tool, the institutional ecology can facilitate or militate against successful adoption by users. Therefore senior management and institutional processes need to recognize their pivotal role in supporting the use of such tools.
3. Although asking staff to change their habitual way of recording their CPD can be challenging, staff acknowledge that it can be done with appropriate support, and this in turn has the potential to enhance their teaching practice.
4. The attitude of the person receiving, assessing or introducing the PLS or e-portfolio (such as a tutor, an assessor or a line manager) is critical to whether a PLS or an e-portfolio becomes fully embedded. An increased level of personal engagement and investment with a portfolio presentation warrants greater levels of sensitivity and responsiveness from the recipient.
5. The use of an e-portfolio for professional accreditation is still in its infancy, with barriers (such as attitudes of mentors and accrediting bodies to a member’s choice of e-portfolio) still to be overcome if e-portfolios are to be an accepted form of applying for accreditation. 
6. Those involved in assessing aspects of an e-portfolio need to be confident (but not necessarily skilled) IT users. 
7. Engagement with technology through the Project has acted as a springboard to wider engagement with other technologies.
8. Embedding the use of a PLS for CPD involves negotiation and discussion with a variety of institutional departments including Human Resources, Marketing, Information Technology Services, Learning and Information Services and the Research Office. 
10. There exist a number of different views of about the purpose and status of a ‘project’. Any lack of consensus and any lack of clarity within the institution can impact upon success of the endeavour.
11. A 'project' is not necessarily the best method for introducing a change on this scale. Staff perceptions of a project mean that they are cautious and unwilling to be the test case, especially when they are taking time to document their own development. There have to be tangible and immediate benefits to engaging in this new way of working.
12. Formal paper-based processes do not necessarily transfer successfully into an online environment. Transferring the processes from one medium to another should be viewed as an opportunity to revise and enhance existing processes. Exactly the same is true of curriculum processes.
13. Transferring activities from paper-based processes to electronic ones can reveal anxieties and skills deficiencies which were often otherwise masked. 


	Date record created :  18.06.09


JISC CAPITAL PROGRAMME – Institutional innovation projects in lifelong learning and workforce development

	No. 4
	Title : JOSEPH: Joining up organisations to support new engineering pathways into higher education


	Institution : 

The project team is made up of members from the University of Nottingham. Project partners include Connexions Nottinghamshire and Edexcel.


	Description :

JOSEPH will explore the use of ePortfolio and e-Portfolio-enabled services, specifically in the area of IAG, to support learners following Engineering pathways both during their course and at points of transition. 

· Support providers and learners piloting the Specialised Diploma for Engineering in the region through use of ePortfolio 

· Scope the interaction between ePortfolio and IAG services 

· Conduct a baseline evaluation of how learners in Engineering begin to use an ePortfolio in combination with online and face-to-face IAG services to develop an ILP focused on progression to the next stage of learning 

· Identify web services to enhance IAG for students following the new Engineering Specialised Diploma in local schools and colleges, taking account of the need to link to the new regional 14-19 online prospectus 

· Examine how far web services for IAG for progression from a level 1 or level 2 Specialised Diploma prove to be reusable at other progression points, establishing a pattern of reusability where possible 

· Through dialogue with stakeholders, identify changes to processes required for learners on vocational pathways to integrate cross-institutional learning (including work-based learning), develop ILPs and create Personal Statements for application to FE, HE and employment 

· Explore the Specialised Diploma as a progression route into HE and enable central admissions staff and admissions tutors in Engineering in HE to establish how they would use the wider range of learner information provided from the Specialised Diploma to assess the achievements, aptitude and potential of WP applicants both within the admissions process and, for successful applicants, at induction 

· Test the ‘thin’ ePortfolio model and web service definitions for developing a Personal Statement proposed by the ePortfolio Reference Model project 

· Strengthen and extend the regional partnership established by RIPPLL 

· Develop a key testbed activity for e-innovations planned by the Nottinghamshire/Derbyshire Lifelong Learning Network 




	URLs : www.nottingham.ac.uk/eportfolio/joseph/outcomes.shtml; 

http://webapps.nottingham.ac.uk/elgg/ciepdproj/files/179/758/JOSEPH+flyerJune+09+gs.pdf

http://www.nottingham.ac.uk/eportfolio/joseph/keydocs/JOSEPH%20evaluation%20report%20v2.doc


	Any special notes :

There is also a JOSEPH technical report (Centre for International ePortfolio development, May 09) mainly dealing with software specification, system process and content management system.


	Outcomes :

JOSEPH has built a tool which supports decision-making by learners to prepare for transition points, using elearning processes developed with IAG professionals. It has taken an important step forward by providing a high-quality online approach to IAG, not just to Information, but to the more challenging areas of Advice and Guidance. We would like to highlight the implications and further potential of this work. 

JOSEPH also includes successful work on ePortfolios and their synergies with IAG processes. Situating eportfolios in relation to IAG has changed our thinking about the future of ePortfolio development in general. ePortfolios look like taking on really substantial purpose and engaging many more learners when they are used in a key but supporting role within a wider scheme of provision, rather than when pursued for their own ideal educational sake in a bell jar. 




	Lessons learned :

1.  Summary  (from JOSEPH Flyer)
We have learned a great deal both technically and pedagogically. We have shown that it is possible to have an institution-free eportfolio which is accessible at all times by the learner and can also be linked to a school’s or college’s systems. We have identified a genuine and substantial need for technology-enhanced IAG and can show that the JOSEPH technology is generic and readily transferable. Learners enjoy using the IAG web service and are comfortable with its methodology. It is equally useful to both key stage three learners and adults.


2.  Full

The project has shown: 

· The need for mature working relationships with a wide range of partners if a project is going to take forward work on ePortfolios in support of other related services 

· That the core of IAG processes is generic and can be transferred readily from one area or phase of learning to another 

· That the technology developed for ePortfolio+IAG processes supporting progression into FE/HE in this project is transferable to other transition scenarios involving different learners, e.g. work-based learners for whom IAG processes are going to be crucial 

· How eportfolios could interoperate with the variety of on-line resources and on-line and/or face-to-face advice services provided by IAG organisations (primarily Connexions, but also FE/HE/workplace mentors). By using a web services approach to join quality-assured distributed resources, we can ensure that information provided to the learner is current and appropriate. 

· The feasibility of building ePortfolios into a wider, learner-centred ecosystem of services. JOSEPH has used XCRI to link IAG information sources and eportfolios with the local 14-19 online prospectus. We have already started extending this through the JISC XCRI project linking all the East Midlands online prospectuses, a development which has further opened up our understanding of the potential for developing regional learning ecosystems. 

The JOSEPH tool itself is transferable, because: 

· It provides a national model of good practice through practical application. Connexions Nottinghamshire have incorporated the JOSEPH tool into their eportfolio and are preparing to extend it to provide advice and guidance for additional lines of learning. This model could be disseminated further through the wider Connexions network, especially with the increasing take-up of models using a common online application form. This could be extended further to link to work with UCAS applications 

· With minimal further work the tool can be linked to other ePortfolio systems and web services, increasing its flexibility and further potential 

· Its decision-making functionality could contribute to a wider suite of IAG tools (currently starting to be developed for adults regionally by the team within the LLN) around skills analysis, competences and APEL. Integration of competence to support APEL could be re-worked to support IAG with methods to supply the appropriate vocabulary. 

· It also has scope to be included as a module in a broader ecosystem (for which we have evidence of demand) linking ePortfolio, IAG, course discovery and application via a common application form, and FE MIS systems (including for induction). Would a proposal for this wider piece of work be of interest to JISC? 

· The tool could be developed stand-alone as a SCORM learning object, or the prompts themselves exported in the QTI (Question Test Interoperability) standard for inclusion in a VLE 

· It has the potential to provide an evidence base to support assessment of Functional Skills and other new units within qualifications 

To maximise the learning from JOSEPH, JISC might wish to consider; 

· That further work be done on combining eportfolio use with further web-based IAG services to enhance a learner’s experience, especially where that experience is gained across a range of institutions/learning situations, including workplaces 

· That the full potential of aggregating the IAG tool, eportfolios, 14-19 prospectuses, XCRI, a common application form and college MIS systems be explored further in a variety of contexts and settings, possibly via a set of ‘mini projects’ and rapid development to explore effectiveness. 

· That further testing and implementations of the ‘thin ePortfolio’ model be done in conjunction with real users and real systems in different practical situations 

· That links be made with LEAP 2A interoperability work which, on our recent experience of LEAP 2A work, we think would be useful to link the existing tool with other sets of services and ePortfolio systems 

· That work is carried out around the use of the common application form and its integration into wider systems, especially IAG and induction, to provide a seamless experience for the learner 

· That MIAP services, including the ULN, are factored into all of the above landscape. 

Extract from Evaluation Report March 2009, Clive Church:

For projects, especially those such as JOSEPH that have outputs that can be applied in the ‘real world’ (as opposed to those projects which investigate/ research opportunities provide by technical and user environments) I believe that the following factors are key to success:

· Select partners that have a clear understanding of the project’s objectives and are passionate about delivering workable outcomes. The contribution of Connexions in Nottinghamshire was a key element in the success of the project.

· Ensure that the project outcomes are user driven and that those users are pro-actively engaged in the continuing development of the project (feel part of the project team). The use of easily demonstrable pilots throughout the life of a project is important. Perversely, I believe that Nottingham University’s success in realising the outcomes of their projects has been due to the non-technical backgrounds of key members of the team’s management and support.

· Maintain appropriate detail and clarity when providing technical updates to partners. Provide an ‘atmosphere’ by which challenges from users can be made.

· Ensure that there is clarity concerning the structure of the architectural framework to be employed. For example, the requirements of an ‘e-portfolio engine’ had to be crystallised into a commonly understood architectural model.

· Use accepted XML data definitions (such as XCRI) when required but produce pragmatic local definitions where there are gaps. Waiting for agreement by standards organisations and other government agencies is de-motivating. When national standards are developed to fill such gaps, transformation services can be applied.

· Include in the development team staff that have a clear understanding of user needs in addition to the necessary technical expertise. The in-depth knowledge and experience of schools and FE within the University of Nottingham team has made a vital contribution to JOSEPH’s success.

· Engage pro-actively with complementary projects both within and without the institution leading the project. Nottingham’s success with JOSEPH, in no small part, has been their willingness to share experience and expertise with other institutions. The technical teams in Nottingham, although working on their given projects, have opportunities to cross-fertilise each other’s work.

· When attempting to support Government agendas, be aware that there can be delays to delivery and changes to the scope and detail of the initial plans and specification.

· Ensure that technical services are well annotated and documented. Although exemplar documented ‘programs’ are shared informally, attempts to formalise sharing of good practice should be extended. I have personally been struck by the interoperability of the web services developed and the ease with which Connexions in Nottinghamshire have been able to combine JOSEPH services with others (including some from commercial vendors). Such opportunities should be more nationally available.

· Be more aware of developments (mainly commercial) that are being adopted for the school and FE sectors. Up to now ICT-based developments in these sectors have been mainly piecemeal. Now, for example, the ring-fencing of 10% of the expenditure to be allocated to rebuild all secondary schools (through the Building Schools for the Future Policy) for ICT has meant that commercial consortia are developing total solutions. JOSEPH has recognised the challenges in dealing with different vendors of Management  Information Systems. Other challenges such as interoperating with the Systems Interoperability Framework (SIF) should be addressed by JISC-funded projects.

· Provide more guidance and support to projects that engage with commercial vendors. The success of JOSEPH has paradoxically led to other challenges: the development of fruitful partnerships (for the University) with private companies.

· Provide regular key updates to JISC advisers.

Plus informal comment from Stuart Wood – Applications Developer at Nottingham University

Joseph pulls in info from Notts area ePortfolio system ‘Passportfolio’ as well as allowing users to search Notts area prospectus. The Joseph tool is all about the decision making process – bringing students into IAG in a way that is more interesting and empowering than sitting across the desk from an advisor. We ran an event to trial the software and from the questionnaire many pupils found the standard in-school IAG process boring, but enjoyed using Joseph.



	Date record created :  22.06.09


JISC CAPITAL PROGRAMME – Institutional innovation projects in lifelong learning and workforce development

	No. 5
	Title : MyPlan: Personal planning for learning throughout life


	Institution : Co-Directors are from Birkbeck College, London and the London Knowledge Lab


	Description : The JISC-funded MyPlan project is developing, deploying and evaluating new techniques and tools that allow personalised planning of lifelong learning. The project brings together stakeholders from a broad range of institutions all of whom are committed to providing lifelong learning opportunities which enhance career development and widen participation, including the recently announced Linking London Lifelong Learning Network (L4N), comprising over 25 institutions across London. MyPlan has three major aims:

* To develop and evaluate user models that reflect the needs of the diverse population of lifelong learners.

* To develop, deploy and evaluate personalised functionalities for the creation, searching and recommendation of learning pathways.

* To evaluate current game-based applications for supporting lifelong learners with view to developing and integrating a game-based application into MyPlan.

The MyPlan project follows on from the earlier L4All project.  Evaluation of the L4All pilot has identified two key areas where further work is required: personalisation of the learning planning and recommendation functionalities, and improved support for users of the system, particularly for new users



	URLs

www.lkl.ac.uk/research/myplan/index.php?option=com_content&task=view&id=5&Itemid=14  


	Any special notes : None


	Outcomes :MyPlan has developed and evaluated new techniques and tools to support personalised planning of lifelong learning. A personal space for lifelong learners such as this contrasts with many of the learning environments currently in use, which provide learners with resources and learning management tools that relate to their study at a single institution. The project has brought together stakeholders from a very broad range of institutions all of whom are committed to providing lifelong learning opportunities which enhance career development and widen participation. These stakeholders have provided input into the formulation of the user and technical requirements and the evaluation of the tools developed by the project.

Re Aim 1 : We have developed a Lifelong Learner Ontology (LLO) that aims to capture the key attributes relating to lifelong learners, in order to facilitate the exchange of learner data between L4All services, and in the longer term to facilitate the interoperability of such services with other applications in the lifelong arena.

Re Aim 2 : We have developed a method, based on string similarity measures, for identifying the degree of similarity between the timelines of two users. This method underlies the new “people like me” and “what next” functionalities. We have completely redesigned the L4All system’s interface, including the way timelines are displayed and explored graphically – both their own, and their own juxtaposed with another person’s. The originally envisioned approach of using expert-defined timelines and/or recommendations for courses has been replaced during the project by an exploration of peer-defined timelines. Much positive feedback about the enhanced system was received from students participating in the evaluation sessions. This feedback points to the value of the new personalisation features as perceived by “non-traditional” FE and HE learners. The work with UCAS identified possible mechanisms for interoperability of L4All with the UCAS web portal, and five new usage scenarios, pointing to the possible broader value of these technologies for more “traditional” learners. 

Re Aim 3, a review of current games applications and related activities being used to support lifelong learners was undertaken, the requirements for a game-based application to fit the user groups targeted by the MyPlan project were identified, and a study of using Second Life for supporting FE/HE learners with their career and education choices was undertaken. A list of practical guidelines for tutors aiming to use Second Life emerged from this study. While the benefits of using Second Life in this study were outweighed by the technical issues that arose with the software during the two sessions, some benefits of using Second Life for supporting under-served learners, for engaging learners, and for supported distributed groups of learners were identified. The sessions with the Mentor were viewed as being particularly effective in practice and meriting further exploration.


	Lessons learned : Lifelong learning is a complex process requiring cross-organisational strategic planning, coordination and collaboration. Lifelong learners form a diverse student population with a variety of backgrounds, evolving needs and varying accessibility requirements. Enabling lifelong learning in practice requires learners becoming more aware of their studying and reflective processes, and the provision of tools and guidance that support their planning of their learning throughout life. Personalised technologies such as those offered by L4All can assist lifelong learners to formulate and manage their learning plans under varying circumstances and settings. The use of an ontology-based approach to support personalised planning of lifelong learning, as pioneered by the L4All system, provides on the one hand a holistic view for the learner of their learning and career trajectories, and on the other hand an integrated view of all aspects of a learner’s information that will enable systems to provide more effective support learners in the formulation of their learning and career goals and information needs.


	Date record created : 18.06.09


JISC CAPITAL PROGRAMME – Institutional innovation projects in lifelong learning and workforce development

	No. 6
	Title : PDP4XL2


	Institution :

Lead institution: Bournemouth University

Project partners: Arts Institute at Bournemouth; Dartington College of Arts; Open University; University of Gloucestershire; Yeovil College/University Centre Yeovil; South Wiltshire Health and Social Care Academy with Salisbury NHS Foundation Trust; Phosphorix


	Description :

PDP4XL2 (e-Learning Capital programme) supports the use of personal development planning and e-portfolios to develop and sustain favourable learner attitudes towards lifelong learning in the creative industries and health care sectors. Project partners will evaluate the ioPortal, the lifelong learning portal developed by Phosphorix, and map its data structures for PDP records against those in their institutional VLEs/e-portfolios that support PDP. The project builds on the strengths and successful outcomes of PDP4Life, the regional e-learning pilot for the South West. 
The overall aim of the project is to encourage successful lifelong learning by developing a positive attitude towards personal development planning (PDP) on the part of learners, academic staff, employers and professional organisations, together with a willingness to use technology in the PDP process to generate the transferable records that support lifelong learning. Specific aims are to: 

· continue to embed PDP and e-portfolio use within the creative industries academic setting in the SW, with specific reference to the use of employer feedback to inform PDP tools and processes 

· explore attitudes to and engagement with PDP and e-portfolios for lifelong learning by health care professionals in both academic and practice settings in the SW region 

· inform, and be informed by, approaches to PDP and e-portfolios used to support the information, advice and guidance (IAG) processes of the South West Lifelong Learning Network (SWLLN) 

· contribute to the knowledge base on interoperability of learner records and data transfer across institutional boundaries in support of lifelong learning


	URLs : http://www.jisc.ac.uk/whatwedo/programmes/elearningcapital/xinstit1/pdp4xl2.aspx; http://www.bournemouth.ac.uk/asprojects/pdp4xl2/documents - annual report


	Any special notes :

Project annual report dated October 2007 refers to work in progress. There seem to have been some staffing difficulties and further problems due to one of the project partners pulling out. There are references to completed reports, but neither these nor a later annual report can be found on-line.  


	Outcomes :

(Taken from project annual report October 2007, which reports only partially on project aims)

Enhanced opportunities for learners to develop and retain a personal, interoperable, location-independent record of their achievements, to integrate formal records of their qualifications with informal personal records and to retain evidence associated with their PDP to support lifelong learning and movement between institutions and the workplace 

Enhanced regional collaboration and understanding of PDP processes and e-portfolio structures and of ways in which learner progression between institutions may be supported through PDP. 

Progress so far : 

Aim 1: Continue to embed PDP and e-portfolio use within the creative industries academic setting in the SW, with specific reference to the use of employer feedback to inform PDP tools and processes. 

A part report has been done by BMS to give employer feedback from the Creative Industry’s on PDP tools and processes. The report highlights employers concerns about the PDP process as well as recommendations of how the e-portfolio tool being developed can be improved further and what functions within to tool can be developed in order for more useful information to be captured, which will be of use the CI employers. These suggestions have been passed onto Phosphorix to include in their ongoing specification development. The complete report will be handed in by BMS in November 

Aim 2: Explore attitudes to and engagement with PDP and e-portfolios for lifelong learning by health care professionals in both academic and practice settings in the SW region. 

An in depth interview with the lead for the project from Salisbury NHS Foundation Trust has taken place. The focus groups have been completed and a report has been generated on the findings. The findings include details on staff attitudes towards PDP and E-portfolio. The interview will lead to a detailed report being produced detailing the current NHS PDP systems and staff attitudes towards the usage of them within the NHS.




	Lessons learned : Annual report does not comment on lessons learned.  


	Date record created : 18.06.09


JISC CAPITAL PROGRAMME – Institutional innovation projects in lifelong learning and workforce development

	No. 7
	Title :  SOLVS


	Institution : University of Chester + the 3 LLNs in the North West


	Description : 

The three fully funded Lifelong Learning Networks in the NorthWest region, involving nine universities and a larger number of FECs, are working in partnership through this project to provide support to the vocational learners who are part of their client groups. 

Taking two employment sectors, Health and Social Care and Creative Businesses, the project will develop an approach to personal development planning that can be later rolled out to other sectors. 

A learner portal for each sector will enable learners in employment to plan routes for their career and personal development, and provide ways to search for learning opportunities from multiple providers that fit their needs. E-portfolio facilities will help them present applications to enrol on courses, and “social software” will be explored as a means to give mentoring and peer support.

The key aims are to:

· support the development of personalised learning within a work based environment 

· embed PDP into the pedagogy within representative specific areas of practice in response to the particular needs of the employer’s sector and responsive to the needs of the individual learner 

· standardise practise for part-time applications through an e-portfolio, and to provide online learner support in preparing applications 

· provide standards-based technology allowing participating institutions 

· to publish learning opportunities to a learning bank 

· to receive standardized learner applications to courses 

The specific objectives are to:

· develop tools to assist in the design of PDP activities tailored to specific employment sectors 

· use the tools developed to design activities and e-portfolios to support applications for enrolment on courses for two sectors 

· build searchable Learning Banks of learning opportunities from LLN institutions 

· link to information, advice and guidance resources 

· deploy these tools and resources with vocational learners within learner portals specific to the sectors 

evaluate and report on the experiences  




	URLs :

http://www.jisc.ac.uk/whatwedo/programmes/elearningcapital/xinstit1/solvs.aspx
 http://web.mac.com/garfield.southall/SOLVS/Welcome.html -project website


	Any special notes : The Service Oriented Approach is described in a podcast on the SOLVS website


	Outcomes :

No specific outcomes found.  The following comes from the project plan

The PDP tools developed will allow PDP activities tailored to specific purposes and audiences to be authored. These will be shareable among ioNode technology users and possibly beyond. The project hopes to contribute to the thinking of professionals involved with

· Refinement and progression of ioPortal and related technologies along an open-source maturity path.

· Increased institutional awareness of the benefits of publishing course information in XCRI format for aggregation by different services.

· Feedback on the e-Framework e-Portfolios reference model to help in further development of the model




	Lessons learned : 

No specific lessons learned found.  The following ‘Anticipated impact’ is taken from the project plan : ‘The project work will be a key element in the LLN partners’ strategy for learner support, advice and guidance. The evaluation and reporting of our experience will provide lessons of potential value to LLNs in other regions. The further articulation and maturing of the software base (ioNetwork and ioPortal) will provide alternative solutions for those grappling with similar problems of supporting learners in cross-institutional contexts. Contributions will be made to the development of the XCRI specification for course description.’


	Date record created : 19.06.09


JISC CAPITAL PROGRAMME – Institutional innovation projects in lifelong learning and workforce development

	No. 8
	Title :  Surf WBL-Way


	Institution :

Project Partners

Staffordshire University

Burton College

Shrewsbury College of Arts and Technology

Stoke College

AimHigher


	Description :

SURF WBL-Way (e-Learning Capital programme) is developing the work done in previous projects including, SURF WBL and SUNIWE, to create a gateway for use by work-based learners, tutors, employers and work-based mentors. It will provide access to information relating to the development, management and support of the courses provided by the institutions involved.  In addition the gateway will provide information and resources specifically targeted at employer engagement and facilitating the progression of those who have undertaken work-based learning at an FE level in making an effective transition into HE courses delivered in FE institutions.   

The project is focusing on giving gateway access to supporting materials for employers, tutors and work based learners from the institutions involved in the project. The gateway will be used to create a community of practitioners in foundation Degrees and Work Based Learning within SURF. Materials available through the gateway will include project outputs from SURF X4L and SURF WBL. Intended deliverables include: 

· Refined and extended web services 

· A gateway for supporting Work Based Learning and developing a community in Work Based Learning within SURF 

· An evaluation report based on a pilot of the gateway 

· Additional resources for supporting Work Based Learning


	URLs :

http://projects.staffs.ac.uk/wblway/welcome.htm;

http://projects.staffs.ac.uk/wblway/documents.htm - gives access to final reports from each institution as well as the overall Staffordshire final report.


	Any special notes : 


	Outcomes : 

From Staffordshire final report :

· The development of a Web-based Support Point with links to University systems including authentication and course information. 

· Creation of a report on attitudes to delivering Foundation degrees in a College from the perspective of tutors 

· Creation of a report on Foundation degrees by Employers and one on perspectives of Employees. 

· Increased Employer Engagement 

· Identification of barriers that prevent full value being realized from developments such as the Support Point.

From Stoke College final report:

In conclusion, the support point has proved to be an appropriate solution to the specification of the problem. The support point offers powerful tools for use by lecturers, students, mentors and employers which bridge the gap in the delivery of foundation degrees between all involved and provide a method of standard practice. The support point has also had the added functionality of being a reference point for students to observe everything they have studied to date similar to that of an E-portfolio which proved particularly popular with students at the college.

From a technical point of view, the support point is stable and easy to use (after training of course) for all types of user. The support point complies with the data protection act as all user data is only shared with other parties with the students consent, and all data held within the support point is relevant and up to date as a result of a dynamic link with the Thesis database at Staffordshire University. The help files and contact details for technicians also aid in he ease of use of the system if there does happen to be a problem. 




	Lessons learned :

Findings 

From Staffordshire final report:

The project found that there are number of problems when looking at supporting stakeholders from a number of separate institutions. For example, employers only have a vague understanding of Foundation degrees and how they could benefit from their use (AimHigher Employer Report). Plus they are not automatically allowed access to learner information regardless of whether they are paying for the award or not. As discovered in the Shrewsbury Story it is possible employers are paying for learners indirectly, that way they are not directly engaged with the learners study. 

Institutions themselves hold silos of information, often duplicated not just in one institution but the across the consortium, with each partner claiming ownership of the same data. Another issue includes college systems holding learner information against their own identity numbers, not against those given by the awarding university, therefore linking information about the learner across systems is difficult. 

From Shrewsbury College final report:

A decision was made at the end of the project not to embed the Support Point into Shrewsbury College’s operating policies and practice. It is recognised by the College that the ‘portal’ is conceptually right and that all of the things of which it is capable are valid, but there are mitigating circumstances which made it impractical and impolitic to implement it. These circumstances are outlined below:

System overload – The College is suffering, as many institutions do from system overload and, at a time when attention is being given to systems integration, it is difficult to justify another system which requires user authentication. The Support Point is ‘bespoke’ and not universally ‘plug and play’ even though it has been built upon an open source platform (LifeRay) and made use of open standards (web services). 

Applicability – The Support Point has been developed for WBL within the SURF consortium but this means that it is not universally applicable to HE students at Shrewsbury College. The College now has students taking awards at Glyndŵr University and at Edge Hill University as well as at Staffordshire University.

Staff element – The College is locked in to a period of change in the curriculum which is in danger of causing ‘initiative overload’. The College want to exercise caution when confronted when considering any new system implementation.

Employer engagement – Perhaps one of the most compelling explanations for the College’s lack of engagement (in terms of embedding the Support Point), is the anecdotal background of lack of engagement from the employers’ perspective.
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JISC CAPITAL PROGRAMME – Institutional innovation projects in lifelong learning and workforce development

	No.  9
	Title :  CRA: A survey of e-pdp and e-portfolio practice in UK higher education


	Institution : Undertaken on behalf of the Higher Education Academy by Janet Strivens, Senior Associate Director, Centre for Recording Achievement, HEA, February 2007


	Description : 

A survey to identify provision for e-PDP or e-portfolios by:

• mapping and identifying existing practice;

• documenting the approaches taken;

• establishing a directory of practice and key contacts.




	URLs : www.heacademy.ac.uk/assets/York/documents/ourwork/tla/personal_development_plan/survey_of_epdp_and_eportfolio_practice_in_uk_higher_education.pdf


	Any special notes :


	Outcomes :

Findings (by question):

Is Personal Development Planning (PDP) in the process of being

implemented in your institution?

Only 6 responses claimed that PDP was not in the process of being implemented. 2 of these were part of multiple responses which contradicted this claim (and were therefore likely to be referring to a specific programme or programmes rather than the whole institution), 3 were FE institutions and 1 was the overseas university.

Is the PDP system in your institution supported by any kind of electronic

tool or system? If not an e-portfolio, how would you describe it?

· 55 of the UK HEIs (83%) said that their PDP process was supported by an

electronic tool.

· 39 of these (59% of the total) said that they would not describe this tool as

an e-portfolio Amongst the responses from these 39 institutions, 3 cited use

of RAPID (developed at Loughborough University) and 2 cited LUSID

(developed at the University of Liverpool), both of which store individual

student data and thus have some of the functionality expected of an eportfolio.

· Most common alternatives for supporting PDP electronically were a website

(16 mentions, some referring to university-wide systems, others to

departmental web pages); or the VLE or modules within a VLE (14

mentions: where the VLE was named, 5 mentions of Blackboard, 3

mentions of WebCT and 1 each of Moodle and Merlin)

.

· Several respondents distinguished between an e-portfolio and a PDP support tool.

· Finally, some institutions were using one or more separate tools


Do you have one or more electronic resources which you would describe

(separately or together) as e-portfolios?

37 UK HEIs (56%) answered YES to this question.

22 of these said that they had an e-portfolio tool or system in addition to some other electronic system which was NOT an e-portfolio to support PDP.

This might suggest that e-portfolios are being used, or considered for other

purposes than PDP – possibly by staff rather than students. However answers to the question below about the main purpose of e-portfolio use indicate that this is not the case. The implication here is that some of these institutions were in transition from a current PDP support system to a full e-portfolio. Some were about to pilot their e-portfolio system; in other institutions an e-portfolio system was being used within a specific area or for a specific purpose but the main support came from other tools.

Some confusion may also stem from individuals’ uncertainty about the definition of an e-portfolio and their decision to treat e-PDP systems as legitimate objects of investigation for the purposes of this survey. This was evident in responses to the question about which system was being used.

Terminology remains a problem in two ways. Firstly, institutions frequently change the name of a product as soon as they acquire it, to stamp their own institutional identity on it. Respondents were sometimes either not aware of the generic/commercial name or failed to record it. Secondly, the question was deliberately phrased to gather the widest possible selection of tools which respondents might regard as e-portfolios, rather than offering respondents a tight definition. The responses do indicate that some institutions are using a variety of tools each of which has some of the functionality associated with e-portfolios, and few respondents showed much concern for terminology. While this makes surveying the terrain more difficult the resulting picture is richer: however, more accurate details of adoption have been sought from the producers of the more popular systems to give a better indication of uptake.



	Lessons learned :

The e-portfolio field is changing very rapidly, and this survey can claim to be no more than a snapshot, albeit at an interesting juncture, of an ongoing process.

With that proviso, some trends can be distinguished:

• Almost all HEIs claimed that PDP had now been implemented in their

institution and over three-quarters of these were using some form of

electronic tool to support the process.

• Just over half of HEIs surveyed claimed to have an e-portfolio tool or

system.

• Implementing PDP and supporting overall development were the most

popular purposes for their systems, both cited by nearly all of those who

claimed to have a system.

• Presentation/showing was cited by three quarters of respondents who had

an e-portfolio, assessment by around two thirds and CPD for staff by a half.

• Commercial vendors who also supply the institution’s VLE have the most

powerful hold on the market by a significant margin.

• The main challenger is also a commercial system but purpose-built with UK PDP requirements in mind, and facilities for external hosting and support.

• Other systems have achieved some penetration of the market (i.e. they are used in more than four institutions in addition to the institution where they were developed). In this survey, only one of these was an open-source tool.

• Where commercial solutions have been rejected or not considered, open source solutions generally lag behind one-off, in-house developments.

• Interoperability in terms of inter-institutional transfer is not yet a high priority.

• There is a high awareness of the importance of accessibility issues but only moderate practice.

• However, there is considerable interest in integration of systems within

institutions, particularly between e-portfolios, VLEs and student record

systems.

• Most institutions still regard themselves as being at a pilot stage and have

plans to evaluate their experience. However very few have committed the

resources to run trials of different systems in-house.
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JISC CAPITAL PROGRAMME – Institutional innovation projects in lifelong learning and workforce development

	No.  10
	Title : Developing sectoral policy in e-portfolio practice to support employer engagement and workforce development.


	Institution : 

This project is directed by the Centre for Recording Achievement (CRA) and funded by HEFCE.

The partners are:

University of Bedfordshire, University of Bradford, University of Cumbria,

University of Hull, Leeds Metropolitan University, University of Leicester,

University of Liverpool, University of Plymouth, University of Portsmouth, Institute of Physics, University of Westminster, University of Wolverhampton, Chartered Institute of Library and Information Professionals, Greater Manchester Strategic Alliance and the Centre for Recording Achievement.


	Description :

This Project will directly and systematically support policy development for the UKHE sector in ensuring that the learning and support needs of part-time, discontinuous, work-based learners are given full recognition alongside more traditional learners. It will do this by establishing a national community of practice of HEIs and employer and trades union partners who will work collaboratively to develop and disseminate best practice in using e-portfolios as part of Personal Development Planning to support the needs of these learners. It will also seek employer engagement by establishing best practice in facilitating the planning, recording and reviewing of learning across distributed learning environments (academic institutions and workplaces).

The implementation of this Proposal will provide the evidence, exemplars and technological specification essential for the successful:

· development of evidence-informed policy and 

· implementation of sustainable structures 

to support workplace learning and employer engagement with HE based upon e-portfolio technology. 

It has four overlapping aims, to: 

1. collate and analyse existing practices and evidence of their effectiveness; 

2. support a major national network of HEIs and employer partners to build their capacity to develop and promote best practice in using e-portfolio technology to support employer and learner engagement in higher level learning;

3. disseminate key lessons and experiences which will inform/shape policy and transfer practice; and

4. provide a low cost evidence base and national e-portfolio specification 

        which will directly and purposefully contribute to policy and practice to 

       ensure the effective implementation of the employer/employee 

       engagement agenda


	URLs :

http://www.recordingachievement.org/default.asp

www.recordingachievement.org/downloads/CRA-EE-Proposal-Summary.pdf


	Any special notes : The project will run June 2008 – February 2010, so outcomes and findings not yet available


	Outcomes :

Anticipated outcomes taken from the project plan:

This Proposal will provide the evidence, exemplars and technological specification essential for the successful implementation of sustainable structures to support workplace learning and development and employer engagement with HE based upon eportfolio technology.

The outcomes will be:

1. A report which collates evidence and identifies best practice using e-portfolio technology to support employer and learner engagement in higher level learning;

2. A website containing exemplars of practice, universal tools and supporting guidance based on key learning from experience, to act as a national resource for the sector, some of which will be specifically formulated as training materials;

3. An e-portfolio specification developed in partnership to meet the requirements identified by the partners to enable effective learner and employee engagement across emerging learner-centred, employer-based, HE-supported provision;

4. At least one major conference to disseminate findings;

5. Continuing and sustainable practice within the community of participating HEIs who will continue to support the agenda of employer engagement.

In addition opportunities will be actively sought to report to key national stakeholder groups, including the Progress Files Implementation Group (PFIG), the Burgess Group, the Association of Graduate Recruiters (AGR), the CBI, the Chartered Institute of Personnel and Development (CIPD), the Higher Education Academy, and the PDP/eportfolio UK jiscmailbase for practitioners



	Lessons learned :  See comment in ‘Any special notes’.
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	No. 11
	Title : IET Career Manager


	Institution : IET


	Description : 

Career Manager is an online professional development system that allows IET members to build a competence profile, carry out an assessment and record supporting evidence.   Career development is made easier through skill profiling against recognised competence frameworks and using one central place to collate all your career information, achievements and experience. Career Manager is delivered as part of the IET membership package and thus can only be accessed by IET members using their usual membership login and password.

Career Manager offer members a user-friendly system, with a clearly defined learning roadmap enabling individual skill profiling and meaningful training for professional development.  Career Manager guides users through the steps involved in:

· Building a competence profile;

· Carrying out an assessment;

· Identifying personal training needs to meet competence levels;

· Recording evidence of competence;

· Setting SMART objectives, planning and tracking personal development activities;

· Enhancing personal development for professional registration to CEng, IEng and EngTech including online registration form submission;

· Encouraging personal career progression and continued professional development (CPD).

Career Manager also includes a complete and specific set of help texts at each competence level for further understanding and support.  Specific learning solutions are mapped to as many competence levels as possible to provide a clearly defined roadmap, ensuring relevant and timely delivery of training that is both targeted and meaningful.  Guidance on the roles of mentors and company contacts including help for those supporting candidates and those who are asked to propose and support applications
.  

The following information is stored:

· a personal profile which can be downloaded as a CV;
future system developments will include a linked integration with the IET membership database

· a competency profile enabling users to register for CEng, IEng or EngTech online and build a personal job profile by adding competences from recognised frameworks

· a competency assessment allowing users to assess their competences based on a selected professional registration category and competences mapped to a personal job profile;

· a record of evidence to support a professional registration application and to demonstrate continued professional development;

· personal development encouraging career progression to a higher level enabling focused career management, defined learning and targeted professional goals
.




	URLs : www.theiet.org/careers/cmanager/index.cfm
http://www.trainingreference.co.uk/news/gn060718a.htm


	Any special notes : None


	Outcomes :

The Career Manager system is itself the outcome of earlier development work.  This section therefore not applicable.


	Lessons learned : 
Not really applicable, although the following, which is taken from Training Reference offers some comments.

The Institution of Engineering and Technology (IET) has unveiled Career Manager, a skills self-assessment tool designed to enable IET members to track skills and keep CVs up-to-date, evaluating themselves throughout their careers. 

The IET says the web-based tool, which uses InfoBasis' Enterprise Skills Infrastructure platform (ESI), will enable individuals to update their progress online, and identify areas of development needed to become a Chartered Engineer, Incorporated Engineer, or an Engineering Technician. 

Sandra Godman, professional development manager at the IET, said: "We want to encourage engineers to follow an ethos of continuous development. 

"Career Manager will make the route to professional recognition easier for engineers, and allow them to clearly see their whole career progression."
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JISC CAPITAL PROGRAMME – Institutional innovation projects in lifelong learning and workforce development

	No. 12
	Title : Influence through collaboration – employer demand for higher learning and engagement with higher education


	Institution : Council for Industry and Higher Education


	Description : 

This report focuses on employer demands for higher learning and how these get articulated and then met through effective employer engagement with universities and colleges. Through a range of practical examples

covering different business sectors, universities and colleges the research explored how employers can work with those in higher education (HE) to develop the curriculum and new learning provision. It identifies success stories and where there are problems and concerns. Its scope covers employers’ needs for graduates, postgraduates and the development of existing staff and management teams.


	URLs : http://www.cihe-uk.com/docs/0809CollabReport.pdf - project report

http://www.cihe-uk.com/docs/0811ProjectSummary.pdf - for synopsis of report


	Any special notes : This is a report by CIHE rather than a project


	Outcomes :

The report’s conclusions identifies several challenges and opportunities for the different stakeholders, including:

For employers:

▪▪ Being clear about what they want from HE with practical suggestions based on analysis of work roles, skill needs and how they are changing, rather than general statements about what is lacking in HE or in graduates;

▪▪ Choosing academic partners carefully, ones they can work with and meet their objectives, and being more aware of, and choosing from, the full rage of what HE can provide;

▪▪ Using a range of possible links - informal contacts, local networks, internships, knowledge exchanges and other mechanisms - to see what HE can offer and where graduate recruits or ‘upskilling’ of employees can bring added value to the business, and then sustaining those HE contacts (this is especially relevant for SMEs).

For HE providers:

▪▪ Making it easier for employers to find out what HE can offer through: better marketing, having points of contact that employers can find easily at the centre and at subject/departmental level, and encouraging employers to meet each other and HE staff informally on shared interests;

▪▪ Improving internal communications to better join up the external opportunities and internal possible responses;

▪▪Being business-like in  dealings with employers, interested and responsive but also firm and realistic in negotiations about cost and sustainability;

▪▪ Building on good relationships in one area, like recruitment or research, to develop others, like student work experience and workforce development;

▪▪ Encouraging academics to remain ‘industry active’ and making industry more aware of their applied research.

For learners:

▪▪ Being able to access good quality information, advice and guidance (IAG). This includes improving confidence of adults who have not experienced HE, helping them to look beyond traditional HE courses and learning environments, and helping them to make good choices which can meet both career aspirations and fit best with their work/family/home life balance.

And for policy-makers and intermediary bodies:

▪▪ Supporting the development of real collaboration and partnership working between HE and employers rather than focusing on developing new ‘employer-led’ HE provision in contractual type customer-supplier models;

▪▪ Acknowledging higher level learning as a system with a range of players and so encouraging wider partnerships between HE and other providers for workforce development (colleges, private providers, in-house sources). This will need to be supported by a more coherent qualifications and credit framework in England;

▪▪ Looking at HE engagement in a more holistic way, as part of a whole business model which may involve knowledge exchange and other benefits additional to learning outcomes;

▪▪ Helping employers and HE providers to find good partners and sustain relationships over time. Bodies like SSCs, RDAs, LLNs, Business Links could have more of a contributing role here but they need to have good standing and be credible with HE and be funded appropriately

▪▪ Thinking more radically about ways of stimulating demand for higher learning and delivering it to smaller enterprises including on how innovation and public procurement can help businesses reposition and drive their demand for skills.


	Lessons learned : Taken from synopsis of report on Project Summary website
Businesses have diverse and multiple needs for higher learning. Universities are one of the players in a system embracing universities, colleges, private training providers, in-house training and professional

bodies. It must be an aim of policy to join these often fragmented elements into a more coherent whole including via comprehensive qualification and credit frameworks and funding – especially in England.

One of the clear messages from our report “Influence through Collaboration” is that employer demand for higher learning is more likely to get converted successfully into HE supply if there is genuine collaboration and mutual benefit. We question the validity of a ‘supplier-customer’ type of contractual model of employer-HE engagement. Employers and HE providers need to develop the trust and understanding that comes from building long term relationships. This takes time and effort.

The research suggests:

HE is seen by employers as being good at certain things and not others, and so should play to its strengths in developing reflective practitioners who can help transform the organisations they join.

Employers can have little real influence on HE supply without both parties being reasonably engaged and committed – being in it ‘for the long haul’. This requires resources from both sides being expended on making the partnership work.

Few HE providers can seriously offer a lot of very bespoke workforce development products and rarely on short timescales. HE can work with Further Education Colleges and private sector training organisations to add value.

Few university staff are familiar with the more informal learning in the workplace and the more experiential and facilitative style of company learning that employers increasingly prefer for their staff.

Universities are continuing to evolve to meet the opportunities businesses are presenting.

There is much good practice that can be shared.


	Date record created : 20.06.09


JISC CAPITAL PROGRAMME – Institutional innovation projects in lifelong learning and workforce development

	No.  13
	Title : Institute for Learning (IfL)


	Institution : Institute for Learning


	Description :

Not a project as such. The professional body for teachers and trainers in FE. Membership includes a Reflect account, based on PebblePad, which includes an e-portfolio through which cpd evidence can be submitted. 


	URLs :  www.ifl.ac.uk


	Any special notes :  Reflect information on IfL website is password protected


	Outcomes :

· Over 33,000 members are using REfLECT to support their CPD 

· REfLECT is one of the most widely used educational personal learning spaces in Europe 

· REfLECT is rapidly becoming the focus of international academic attention 

· REfLECT has been featured in a number of national and international research conferences 

· You can now access REfLECT on mobile devices  

· REfLECT helps individuals and organisations meet their e-learning and technology objectives




	Lessons learned : Not known from available information
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	No. 14
	Title : Professional Development Partnership (PDP)


	Institution : 

The Institution of Engineering & Technology, the Institution of Mechanical Engineers, and the Royal Aeronautical Society


	Description : 

Three of the largest and most influential professional institutions - together representing over 250,000 engineers and scientists - have aligned their policies to deliver a consistent approach to providing professional support.  The Professional Development Partnership works together with other bodies such as the Institute of Physics, to promote good practice that will be recognised across the engineering and technology sectors.


	URLs :

http://www.theiet.org/careers/cpd/expectation/pdp/
www.PD-How2.org 


	Any special notes : not a project as such


	Outcomes :

· A Professional Development Policy, based on shared aspirations, has been developed, and will continue to evolve 

· a joint web site –www.PD-How2.org – has been produced to assist members and employers in the planning and undertaking of structured professional development


	Lessons learned : the websites are aimed at members to help them to record their own work, so no evidence given on lessons learned.
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	No. 15
	Title : RAPID


	Institution : Loughborough University


	Description :

The FDTL (Fund for the Development of Teaching & Learning) funded RAPID 2000 Project (2000 - 2003) sought to develop professionalism, competence and excellence by promoting skill development - based on professional development needs - on undergraduate programmes in Construction and Civil Engineering. 

The primary aim of this project was to enhance the quality of graduates from Civil and Building Engineering through the development of skills, identified through industry-based professional development programmes. 

This was achieved by fulfilling the following objectives: 

· Identifying skill development needs across the Civil and Building Engineering sector, as specified in the professional development competencies of relevant Professional Institutions 

· Adapting the RAPID Progress File to respond to the skill development needs identified 

· Implementing the new versions of RAPID with students on accredited degree programmes 

· Promoting the adoption of the new versions of RAPID in Civil and Building Engineering degree programmes across the HE sector 

· Using the promotion and implementation of RAPID to encourage departments to incorporate skills development more explicitly and more effectively within their curricula 

At Loughborough, the Construction Management version of RAPID has been used since the academic year 2000/2001 to support students - within the Department of Civil & Building Engineering - by helping them to prepare for and engage in work placement / work-based learning. RAPID has been used to enable students to plan their activities, record their experiences, and to audit and develop their competence in a range of relevant skills and attributes. 

Students in Construction disciplines are inducted into the use of RAPID during the first semester of their studies as part of an existing academic module.Students then use RAPID during the second semester of their studies, in advance of the students engaging in the first of their two six-month work placement. On work placement students record their activities and personal development within RAPID. At the end of their work placement students produce a report. This report is assessed, with marks contributing towards a Diploma in Industrial Studies. Student engagement with RAPID is almost entirely by online means. Tutor involvement is minimal, limited to support and advice, if requested.


	URLs : 

http://rapid.lboro.ac.uk
http://rapidprojects.lboro.ac.uk/rapid2k.html 

http://rapidprojects.lboro.ac.uk/rapid2kresources.html 


	Any special notes : None


	Outcomes :

The main outcomes / outputs arising from this project were: 

· Seven new versions of the RAPID Progress File (many carrying an endorsement by the relevant Professional Institution / Body) 

· Over 2500 students in 10 HEIs inducted in the use of the RAPID Progress File 

· Evidence arising from the project's evaluation activities of the development of students' skills / competencies, and an increased awareness by students of Professional Institution requirements
· Evidence arising from the project's evaluation activities of 'good practice' in relation to the implementation of Personal Development Planning (PDP) in higher education
· Mechanisms to ensure sustainability of the project outcomes / benefits 


	Lessons learned :

The RAPID 2000 Project has been successful in meeting, and indeed exceeding, all of its targets. Some of the more pertinent lessons that may be of value to future HEFCE initiatives, FDTL and TLTP co-ordination, and other FDTL and TLTP projects include:
· (In terms of future HEFCE initiatives) the advantages of being able to align with important national objectives, initiatives and proposals. In this respect the RAPID 2000 project has been able to identify with the needs of academics in trying to find means of addressing the introduction of the PDP element of the Progress File for Higher Education, and in providing a solution to the challenge of delivering and assessing students’ key and transferable skills, especially in non-traditional contexts such as work-based learning. In our experience, academics see more value in initiatives that can provide potential solutions to those challenges they may be encountering in offering students a full and rounded curriculum.

· (In terms of FDTL / TLTP co-ordination) the value of mapping activity with other similarly funded projects. Whilst the RAPID 2000 project has sought to maintain dialogue with other projects and where appropriate offer means that could assist these projects in their development, we feel that insufficient direction has been provided to assist this process. In particular, mapping activity and bringing together projects on a thematic, as well as a discipline based, level would probably have offered greater synergy

· (In terms of other FDTL / TLTP projects) the benefit of having clearly defined goals, well worked out project plans including detailed dissemination and evaluation plans. Such plans have proved invaluable to the RAPID 2000 project in terms not only of identifying important milestones but in providing a means of constantly measuring performance against target / intended outcomes. In addition, where circumstances dictated, plans have been adapted to ensure that the over-riding goals of the project are met and that activity is addressing the real needs of the project and its stakeholders. In terms of such effective management of the project, the RAPID 2000 project has benefited enormously by the inclusion, on the project’s management team and steering committee, of individuals who can offer a clear strategic perspective. Moreover, the RAPID 2000 project has also benefited significantly from the pro-active and supportive input of the project’s External Evaluator

· (In terms of other FDTL / TLTP projects) the value of a focused approach to the processes of project management. The RAPID 2000 project has sought to work on achieving the possible rather than on grandiose design and elaborate programmes. Thus, the RAPID 2000 project team broke down the project plan by setting a number of small, achievable targets that were also both manageable and measurable. Activity has tended to be very focused whilst the project has sought to engage and foster a small core of enthusiastic academics rather than seek larger numbers of less supportive staff. 

Traditionally students who engaged in work-based learning did so without recognising the full value of the experience. The experiences gained by students whilst on work placement were often not recorded, acknowledged or rewarded.  In particular, students failed to recognise the range of competencies that they were developing whilst on work placement.

By engaging in the use of RAPID students have become far more aware of the skills that they are developing. Moreover, many students have commented how the use of RAPID has enabled them to recognise the significance of developing these skills, and gathering evidence of competence, in furthering their professional development and future employability prospects. 

Additionally, academic staff have commented that there is some evidence that the quality of reports being produced by students has improved since students have been asked to use RAPID to support themselves during work-based learning. 
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	No. 16
	Title : SkilSure®


	Institution :  SkilSure®


	Description :

SkilSure® is the pre-eminent on-line solution for planning, mentoring and supporting development; tracking development progress against competence requirements; building and maintaining e-portfolios to support accomplishment; and allowing controlled access to review, appraise and comment on evidence of accomplishment. 

SkilSure® has been flexibly designed and is readily customizable. Users of SkilSure® solutions include Professional Institutions, Sector Skills Councils, Awarding Bodies, Training Providers, and Employers with competence-based employee and management development programs.

SkilSure® solutions are relevant for: 

  Reduce cost, improve quality, online e-portfolio solution for S/NVQs 

  Initial Professional Development Programs (IPD) 

  Continuing Professional Development Programs (CPD) 

  Apprenticeship Programs (e-Apprentice) 

  Management Development Programs (MD) 

  ITQ e-Portfolios and VRQ e-Portfolios 

  Skills Mapping


	URLs :  www.skilsure.com
http://www.cityandguilds.com/documents/Centre%20(Generic)/CG_EPORT_Ed2_0408.pdf 


	Any special notes : 


	Outcomes :

The following section is taken from promotional material on SkilSure’s own website:

Added Value features

· SkilSure® is a total solution that features a variety of value adding

· components to help professionals manage their Continuing Professional Development.

· The "Home" module offers an at-a-glance view of their Institution's CPD process. It is a customized Institution specific process map which is fully interactive and can be used for quick navigation.

· "Notice Board" enables communication with users, ensuring that important information is always accessible, current and relevant.

· "My CV" allows professionals to store their various curriculum vitae and keep those documents updated with current professional development activity.

· "Guides" acts as a virtual support system, with examples of appropriate CPD, a library of standards, user forums, and so much more.

SkilSure is one of the products endorsed by City & Guilds as one of a number of systems which have “successfully undergone a rigorous process of quality approval by an internal team and external

verifiers in order to carry the badge of endorsement.” 

From the City and Guilds website:

SkilSure® NVQ e-portfolio is a mature product with extensive features going far beyond standard e-portfolio functionality. We have invested more than 50,000 hours (25 person years) of development effort to develop and refine it.

About us

The key to SkilSure® NVQ is our ability to rapidly customise the e-portfolio to meet your specific requirements while maintaining release level software. We have a legacy of more than 15 years providing customised Competence Assurance software and services.

The SkilSure® e-portfolio has been rigorously tested in practice. With more than 100,000 users it provides solutions to professional institutions, Sector Skills councils, awarding bodies, colleges, training providers and major employers.

Did you know? With this solution you can:

• Complete remote workplace assessments

• Run customised exception reports:

“show me all the candidates for a selected NVQ who have not submitted evidence within the last 48 hours, 3 days, week, etc.”

• Run real time reports: “How many assessments have been made by this assessor to this time today?”

• Reduce the drop out rate among candidates because assessors are better able to monitor and support those failing to progress

• Improve relationship management and productivity over paper based processes.


	Lessons learned :

No evidence of lessons learned has been found
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	No. 17
	Title : S. Nottingham College - Trialling e-portfolio systems


	Institution : This case study was produced by JISC RSC (Regional Support Centres) East Midlands on behalf of the Excellence Gateway


	Description : (taken from RSC-EM website) 

The College has been taking part in an e-portfolio project to see what benefits can be obtained for students and staff. The e-portfolio system chosen was PebblePad and a pilot is currently underway with a variety of subject areas in the College. 

Initial successes have been in the recording of evidence and in the longer term it is hoped to increase the amount of reflective thinking in the e-portfolios.


	URLs : http://www.excellencegateway.org.uk/page.aspx?o=196760  

http://www.rsc-em.ac.uk/default.asp 

http://www.pebblelearning.co.uk/  (PebblePad website)


	Any special notes : 

South Nottingham decided to become involved in the e-portfolio pilot project through Leap Ahead, organised by the Lifelong Learning Network for Nottinghamshire and Derbyshire and run by staff at the Centre for International ePortfolio Development at the University of Nottingham.  The Leap Ahead project continues until December 2009, and so a final report is not yet available.  Outcomes and lessons learned reported so far are combined in ‘Lessons learned’


	Outcomes : See Lessons learned


	Lessons learned : (Comments in inverted commas are direct quotes from College staff)

1. At the commencement of the pilot one of the main aims of the e-portfolios was to get students to do reflective thinking. The e-portfolios have only recently been adopted so the amount of examples of reflective thinking is low but it is hoped that it will grow considerably as students get more comfortable with the system.

2. Students “like the structure of the input into the e-portfolio. They prefer the fact that there are prompts within it rather than a blank canvas”.  “They love being able to play and personalise their e-portfolio”.

3. Software and data is run from outside the College, but “the provision of an additional system for planning and assessment has meant that students can continue to access and develop their work.” 

4. “The ability to personalise the system is key as students have created their own backgrounds and this helps them to make it their own.”

5. “As the students on the multimedia courses are generally creative-types the students would have preferred to be able to personalise their e-portfolios more and this has affected their usage of the system.”

6. Some of the language and terminology used in the system has been difficult for the students. Terms such as 'Assets' have been poorly understood.

7. Difficulties have arisen over versioning and having to download work to correct it and re-upload. However the convenience of storing work online, saving paper and being able to comment electronically and collaborate comments with IVs and EVs has outweighed the negative concerns. 

8. Challenging questions in regard to e-assessment from some students have been "what's wrong with a USB stick and email?" So there has been a need to change the culture of the students and show them the benefits of using the e-portfolios.

9. Some of the students do not have a computer or internet at home, which can limit the adoption of the e-portfolios.

10. There have been some reports with access issues, particularly from outside the College. 

11. After initial difficulties it has proven possible for work-based learners to use the e-portfolio through the webfolio asset which will link all students work into a professional looking website. This can then be shared online through a uniquely created URL. 

12. “What has become apparent from the pilot so far is that personalisation is key. One size of e-portfolio does not fit all! Different staff and students require different elements. Pebblepad has a good basic ‘skeleton' but it would be ideal for users to be able to further adapt and create the look of their e-portfolio beyond mere font and colour changes. This would include the ability to cross reference as well as the ability to upload mobile recorded evidence directly.
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	No. 18
	Title : XCRI


	Institution :

University of Nottingham Centre for International ePortfolio

Development (CIePD)

Aimhigher in the East Midlands

APS Ltd

and project partners as listed below,


	Description :

The CIePD are working on two XCRI projects which combined amount to a fairly significant set of pilots involving aggregation from around 10 data providers with the Aimhigher Progression Pathways Your Future system as the importer.

14-19 Area Prospectus XCRI Aggregation Pilot (JISC)

The CIePD has delivered the project by working with regional partner organisations, including up to five 14-19 Area Prospectus organisations, the Nottinghamshire and Derbyshire Lifelong Learning Network (Leap Ahead) and Aimhigher in the East Midlands. 


Leap Ahead LLN XCRI Pilots

Running in tandem with the JISC project above, this set of pilots aims to streamline data from LLN partner institutions for aggregration into the Nottingham & Derby Courses system. This will help ensure that progression data collected will be timely and accurate as well as facilitating the sustainability of regional systems.

The two projects will provide efficient and compatible solutions to manage the aggregation of local and regional information into the Aimhigher Progression Pathways system, as well as producing standardised high quality data sets for each 14-19 Area Prospectus and directly from each institution involved in the LLN project.  


	URLs : 

http://www.nottingham.ac.uk/eportfolio/xcri/index.shtml 

http://www.nottingham.ac.uk/eportfolio/xcri/14-19report-Final.pdf http://www.xcri.org 



	Any special notes : None


	Outcomes : 

The project has achieved its central objective of aggregating data from Area Prospectuses into the Progression Pathways repository using XCRi-CAP 1.1. Three of the five Area Prospectus organisations have provided full data sets for inclusion in the repository, while the remaining two, Derbyshire and Northamptonshire, will be supplying shortly after the project has reported. Data has been supplied in XCRi-CAP 1.1 format, but very much ‘as is’, in other words without the extra quality control and manual intervention services that would result in high quality and consistency across the new data set. The project outputs therefore represent an indication that the aggregation process can be achieved, and that further work, as expected, would be needed to resolve the issues that have been identified.

This pilot has been designed to minimise workload for the Area Prospectuses. There are no requirements to change existing systems, data structures or the way Area Prospectuses work with their partners. The pilot does however, offer Area Prospectuses the opportunity to review current processes and export standardised high quality data sets. 


	Lessons learned :

As part of the work of the project, the data issues that were encountered in the process of mapping and transforming the data into XCRi-CAP were noted, and solutions were suggested. Major data issues included a lack of standard vocabularies in use in the sector, the variability in the types and comparability of the data held across the multiple data sets, and in some cases relatively poor quality of data in terms of the use of HTML and  HTML markup and consistency across the records. Use of the UKPRN to identify providers uniquely was problematic in 10% to 20% of cases, owing to name changes, mergers, federations or partnerships, and national providers with a local presence. The project recommended that a set of clear, simple, and preferably national, interoperability guidelines in respect of good practice in information management be developed, covering in particular vocabularies, data entry standards and the re-use of existing resources, so that Area

Prospectus organisations and other interested parties can share their courses data, building on the XCRi-CAP information model. 

This pilot is uniquely placed to inform national strategy for joining up 14-19 courses information. The work also offers strategically important opportunities in terms of regional recognition, tackling boundary issues and demonstrating potential for further work to enhance efficiency and streamlining of data collection. It directly implements the ‘collect once, use many times’ ethos promoted by experts in the field, as well as by national and government bodies, including MIAP. Furthermore, it supports the wider objectives for development of the knowledge based economy. 

We expect that as a direct result of the project 14-19 Area Prospectus organisations will consider embedding solutions generated by the project in their operational practices. Longer term, a full local and regional adoption of the XCRI-CAP standard and methods of data collection and aggregation could provide a solution to the issue of streamlining data collection amongst partners, providing aggregation and search facilities to learners and advisors across boundaries, as well as supporting the national agenda in joining up these systems. 
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	No. 19
	Title : Nottingham LEAP2A ePortfolio Interoperability


	Institution : The Lead institution is the University of Nottingham, with the partner institution Connexions Nottinghamshire


	Description : 

LEAP2A is an output of the Portfolio interoperability projects (PIOP), supported by CETIS and funded by JISC
The LEAP2A specification has evolved throughout the project. Following the initial pilots in 2007/8, a draft standard was developed which was used as the baseline for further developments.

A main aim of this project was to widen the range of ePortfolio systems and establish convergence with other systems in order to identify a core set of ePortfolio data and to determine what would be in scope both for Passportfolio and for the standard in general.

Data such as personal information and qualification data had not been addressed in the initial pilots so a task for this project was to investigate how other standards could be used, or which parts should be core to the ePortfolio standard.

This specification is intended to cover the representation of several kinds of information, centred around individuals, who collect, create and use their own information. Much of this plays a part in the individuals' learning, but rather than being learning materials authored by an educator, the information is typically authored, or collected, by the individuals themselves: what they have done, made, achieved, written, or are proud of; what or who helps or has helped them; what they aspire to; what they are good at; evidence for and reflections on any of these; and perhaps input from other people. 

It is not the purpose of this specification to cover information gathered by others about an individual, over which that individual has no easy access or control. 


	URLs : http://wiki.cetis.ac.uk/Portfolio_interoperability_projects 

http://wiki.cetis.ac.uk/2009-03/LEAP2A_specification 

http://www.nottingham.ac.uk/eportfolio/leap2a/LEAP2A%20PIOP%20Nottingham%20Report%20-%20v2..pdf 


	Any special notes :

The CIePD, are now one of seven partners working on the Portfolio Interoperability Projects (PIOP) funded through JISC-CETIS with an aim to test and develop the standard further with different ePortfolio systems.




	Outcomes :

The LEAP2A project has brought 7 partners together all representing a wide range of ePortfolio systems. There will be a LEAP2A focus at the Eife-l ePortfolio 2009 Plugfest event with partners represented. 

Our new project, SAMSON, will provide an opportunity to trial some LEAP2A elements in its lightweight format.

The team are partnered with Connexions Nottinghamshire to pilot the standard with the newly developed Passportfolio system.


	Lessons learned : 

Recommendations to JISC on further development activity needed in this area
Further activity on standards development and implementation ought to focus on the lightweight elements of transfer. In terms of uptake, it may be unlikely that system developers implement the standard in full, so the project could concentrate on some lightweight mini-projects dealing with existing scenarios that will result in implementation.

Now that there are several systems that have developed importing mechanisms, further project opportunities, much in the spirit of the XCRI model, would be beneficial to engage institutional partners in encouraging them to work with their vendors to export Portfolio data. 

For any kind of standards implementation, it is important that information is clear and targeted, so we would recommend that LEAP2A implementation documentation available on the web is clear and concise with simple presentation and navigability, containing examples of use and a community space. Lists of adopters from the projects together with case studies may help to promote LEAP2A (see section 2.4).

Interoperability is frequently a question that is raised by our regional practitioner contacts. As a vital component in ePortfolio for lifelong learning, it would be useful if JISC could provide a clear lead on ePortfolio standards. An issue for developers of systems is that there is no obvious message about which ePortfolio standard to use.

Other ePortfolio work outside of the JISC sphere of influence must be included with the right messages targeted at different audiences and their business concerns: Not to ignore

· Other standards and Government initiatives

· Sector Skills Council portfolios

· Vendor initiated interoperability

· eAssessment data standards
Informal comment from Stuart Wood, Applications Developer at Nottingham University.

“Ultimately I thought the standard was quick to use for small pieces of info, as it is based within the atom format it is easy to import/export – however it is adaptable to suit more complex transformations. I also thought that the leap2a could benefit from other recognised constants such as a course type/level/name to adhere to. I wouldn’t hesitate in using it again for simple transfer.”
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	No. 20
	Title : iCaboodle


	Institution : University of Hull


	Description : 

iCaboodle addresses a number of the critical challenges related to enabling a personalised experience for YHELLN participants. The project, based around an identity management solution, implements a coherent view of the learner and other constituents. It involves the implemention of a flexible framework for incorporating not only the delivery of personalised services, information and applications from institutions, built around that identity, but also the incorporation of elements of external services and content. The result will mean a more personalised experience for the learner, placing information and content management firmly under their control.


	URLs : http://www.hull.ac.uk/icaboodle/



	Any special notes : None


	Outcomes :

The goal was to achieve the

following:

1. assist the development of new models of collaboration, consultation and educational visioning in preparation for meeting the needs of the users.

2. The iCaboodle project has brought together the partners to discuss future collaboration and educational visioning with the aim of meeting the changing needs of lifelong learners. The iCaboodle  team believe that the ‘seeds have been sown’ in collaborative developments for the future.

3. allow educators and learners to model future educational experiences using technology and pedagogy through building

      partnerships with industry and communities. 

4. By introducing the partners to the range of cutting-edge technologies that can transform pedagogy, it has allowed institutions to consider possible future developments and the building of flexible partnerships

           and positive employer engagement opportunities.




	Lessons learned : 

The iCaboodle project has developed a web portal that provides a

gateway to higher education within partnership. The technology is now in

place and is available to the partnership as they move into the new

academic year.

1. For the learner, it will make learning more accessible and personalized

2. For the tutor, it will facilitate collaboration and access to shared resources

3. For administration, IT and support staff, it will simplify and save time

4. For the institution, it will increase responsiveness and encourage

      participation and

5. For the sub-region, it has the capability to contribute to its growth and prosperity .
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